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1. Introduction 
 
 
This brief was written in reaction to the discussion paper published in March 2007 by the 

Commission on Post-Secondary Education in New Brunswick. To begin with, we would like 

to share our preoccupation with the general ideological orientation of the document. Its stand 

borrows directly from the industrial and mercantile model, in a logic of cost-benefit analysis 

strictly defined in terms of finances, clientele service, offer and demand, and free enterprise. 

However, since we suspect that other briefs will tackle this worrisome orientation in depth, 

we prefer to turn our attention towards a specific aspect of post-secondary education: the 

place it reserves for the First Nations. In its discussion paper, the Commission1 writes: 

 

We cannot leave a discussion of accessibility without noting the 

underrepresentation of First Nations in our post-secondary institutions. This 

problem is tied up with jurisdictional issues, but the result remains 

unacceptable to all Canadians. We need to do better. (p.6) 

 

First, we want to congratulate the Commission for it’s preoccupation with this important issue 

and for the presence of Anne Marie Levi, who works with First Nations People, on its 

advisory committee.  However, we hope that the preoccupation expressed by the Commission 

reflects a real interest and that it will lead to concrete actions. In the discussion paper, the 

reference to the fact that “This problem is tied up with jurisdictional issues” awakens a certain 

apprehension: will we witness another exciting ping-pong match between the various levels of 

government? On the one hand, the federal government claims that education is of provincial 

jurisdiction, and on the other, the provincial government argues that the First Nations question 

is of federal jurisdiction.  

 

This being said, this brief reacts specifically to the reduced space allotted, in the 

Commission’s document, to the least well served Canadian community in terms of post-

secondary education: the First Nations. Such a brief and cryptic reference doesn’t reflect to 

deep thought on the causes of this underrepresentation of the First Nations in New Brunswick 

universities, no more than it announces a large scale consultation of First Nations political 

representatives. And yet, this is a priority, as confirms the Final Report of the Minister’s 

                                                
1 Commission sur l’éducation postsecondaire au Nouveau-Brunswick, 2007. 
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National Working Group on Education2, which mentions that the gap between First Nations 

needs and demands and the teaching that is offered to them has only been getting wider for 

the past two centuries. It is with this in mind that we present, in the following pages, a brief 

survey of the socio-economic and educational situation of the First Nations People in New 

Brunswick, an overview of research results on the factors that influence First Nations in their 

academic perseverance and success, a reminder of jurisdiction issues, and, in conclusion, a list 

of recommendations for tackling this question. 

 
2. First Nation Socio-Economic and Educational Situation in New Brunswick 
 

First Nations People represent 1.4%3 of the total population in New Brunswick. Among First 

Nations, 45.4% of the population is less than 25 years old, which is only the case for 32.4% of 

non-First Nations in the province (see table 1). We may thus claim that First Nations are 

particularly touched by educational issues. 

 

Table 1: Employment and Education.  Data from the 2001 Census4. 
(Note: First Nations identified on the basis of self-identification.) 

 
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

                                                
2 Gouvernement du Canada, ministère des Affaires indiennes et du Nord, 2002. 
3 Gouvernement du Canada, ministère des Affaires indiennes et du Nord, 2007. 
4 Statistics Canada, 2007. 

 First Nations in 
New Brunswick 

Non-First Nations in 
New Brunswick 

% of population between 0 and 24 
years of age 45.4% 32.4% 
% of population 15 years and older 
attending school full time 14.5% 10.4% 
% of population 15 years and older 
attending school part time 2.4% 2.4% 

Highest level of schooling completed, population of 25 + years of age 
Less than a high-school graduation 
certificate 38.2% 29.8% 
High-School graduation certificate 22.2% 26.4% 
Trades certificate 33.5% 13.8% 
University degree 6.0% 16.0% 
Data on employment 
Population of 15 years and older with 
an income 89.8% 93.3% 
Average annual income (population of 
15 years and older) $11,426 $18,257 
Percentage of earnings income 68.7% 72.0% 
Unemployment rate 28.1% 12.5% 
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On an educational level, First Nations aged 25 years and older in New Brunswick are 

proportionally more numerous than the rest of the population to have schooling inferior to a 

secondary level certification and are underrespresented among those who hold a university 

degree (all levels together). On an employment level, First Nations People in New Brunswick 

show a smaller fraction of the population of 15 years and older with an income, a smaller 

average income, a smaller rate of income from employment revenue, and an unemployment 

rate that is considerably greater than that shown by the non-First Nation population in the 

province. 

 
It is clear to what extent educational issues related to post-secondary training are important to 

this population. However, simply painting a picture of the situation is not enough to identify 

the causes. What do we know about the historical, political, economic, educational, and social 

circumstances that led to the above findings? 

 

3. Hypotheses Concerning the Factors that Influence Schooling among First Nations 

 
Academic perseverance and achievement among First Nations in post-graduate studies have 

been studied as much from a macroscopic point of view than from a microscopic one. First, 

macro-social factors could help explain the lack of First Nation presence in post-graduate 

studies. To this end, Ogbu5 proposed a model of minorities’ response to schooling in an 

educational system established by a majority society. According to him, First Nations belong 

to the category of “hierarchical” minorities, in that they were incorporated into the majority 

society more or less against their will through colonization. This forced incorporation was 

accompanied by compliance to stratification more rigid than social classes and, consequently, 

led to inequalities regarding access to education and employment requiring particular 

qualifications. This “hierarchization” was first expressed by explicit policies defining First 

Nation identity and restraining First Nations’ legal rights. These discriminatory practices then 

allowed the emergence of social representations that persist well beyond the retraction of 

concrete obstacles such as laws and policies. So appear popular theories on academic 

achievement according to which, for example, the educational system is fundamentally unfair 

and calls for alternative strategies in order to attain social recognition. Discrimination can also 

generate a cultural resistance against a majority society, as a mechanism of collective self-

                                                
5 Ogbu, 1994a, 1994b, 1991, 1990a, 1990b, 1990c, 1988a, 1988b, 1987; Ogbu, & Simons, 1998. 
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defense against assimilation. In the United States6 and in Canada7, both resistance against 

school as a political institution of a society established as dominant, and adaptation, indeed 

ambivalence, of the cultural identity of First Nation students schooled in the present day 

colonial system, have been recorded. Finally, this situation is added to the kind of living 

conditions too often prevailing in First Nation communities, which contribute to propagating 

suspicion towards the majority society and its institutions, while simultaneously subjecting 

First Nation youth to considerable social and educational risk factors8. 

 

The very educational structure was described as not being well adapted to the needs and 

cultures of First Nations. Thus, curricula, textbooks, and even teachers insensitive to First 

Nation cultures; a reduced or make-believe control of academic operations despite First 

Nation people progressively taking charge of educational services; the very definition of the 

school’s role in First Nations’ society project, as well as schooling often experienced in a 

second language, all were clearly identified as obstacles to the successful completion of 

compulsory education and to maintaining perseverance beyond secondary-school studies9.   

 

Besides these macro-social factors, micro-social factors associated with programs specifically 

designed for First Nations People, with social support, or with students’ personality were also 

studied. Thus, financial aid programs10 or academic support programs11 designed for First 

Nation students would contribute to promote their academic perseverance and achievement. 

Also, at the level of social support, family, friends, and community support would play a very 

important role in First Nation students’ achievement12. Finally, at an individual level, 

                                                
6 Deyhle, & Swisher, 1997; Gibson, 1997. 
7 Cummins, 1997; Rasmussen, 2000. 
8 Cummins, Ireland, Resnick, & Blum, 1999; Fisher, Storck, & Bacon, 1999; Hobfoll, Bansal, Schurg, Young, 
Pierce, Hobfoll, & Johnson, 2002; Hobfoll, Jackson, Hobfoll, Pierce, & Young, 2002; Kirmayer, Boothroyd, 
Tanner, Adelson, & Robinson, 2000; Larose, 1989; Whitbeck, Hoyt, McMorris, Chen, & Stubben, 2001. 
9 Adetula, 1990; American Indian Society for Engineering and Sciences, 1994; Battiste, Bell, & Findlay, 2002; 
Berger, 1994; Bourque, 2004; Brod, & McQuiston, 1997; Charest, 1992; Clarkson, 1992; Davison, & Miller, 
1998; Douglas, 1994; Goddard, & Foster, 2002; Hampton, 1995; Hookinaw-Witt, 1998; Lafortune, Mongeau, 
Pallascio, & Allaire, 1995; Larose, 1988, 1984; Perley, 1993; Prater, Rezzonico, Pyron, Chischille, Arthur, & 
Yellowhair, 1995; Preston, 1991; Ryan, 1996; Sarrasin, 1994. 
10 Bazylak, 2002; Canabal, 1995; Montgomery, Miville, Winterowd, Jeffries, & Baysden, 2000; Sloane-Seale, 
2003. 
11 Bazylak, 2002; Laquer, 1998; Waller, Okamoto, Hankerson, Hibbeler, Hibbeler, McIntyre, & McAllen-
Walker, 2002. 
12 Machamer, & Gruber, 1998; Montgomery, Miville, Winterowd, Jeffries, & Baysden, 2000; Sandefur, 1998; 
Whitbeck, Hoyt, McMorris, Chen, & Stubben, 2001. 
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motivation13, self-esteem14, and cultural identity15 are only a few factors that would also play 

a role in young First Nations’ academic trajectory. 

 

4. First Nations Governance and First Nation Rights 

 

The preceding section painted a complex and nuanced picture of the factors that should be 

considered when studying First Nations People academic situation. To this we add the 

governance issue. For several decades now, there has been a consensus stating that the 

success of First Nation education is impossible as long as First Nations do not have a real 

control over educational decisions and operations16. Yet, it is rarely the case at the level of 

post-secondary studies. For many, the lack of First Nation presence in universities and their 

sometimes disappointing results speak loudly of the institutional failure of an educational 

device that continues to ignore the specific needs and realities of the First Nations17.   

 

Regarding this, the Draft United Nations declaration on the rights of 

indigenous peoples18 clearly states in many articles the First Nations right to govern an 

education system that respects their cultural particularities.  Article 15 stipulates that: 

Indigenous children have the right to all levels and forms of education of the 

State. All indigenous peoples also have this right and the right to establish 

and control their educational systems and institutions providing education in 

their own languages, in a manner appropriate to their cultural methods of 

teaching and learning. Indigenous children living outside their communities 

have the right to be provided access to education in their own culture and 

language. States shall take effective measures to provide appropriate 

resources for these purposes.  

Article 16 follows the same idea, but concerning the public education system: 

  
                                                
13 Canabal, 1995. 
14 Whitbeck, Hoyt, McMorris, Chen, & Stubben, 2001. 
15 Bourque, & Larose, 2006; Grantham-Campbell, 1998; James, Chavez, Beauvais, Edwards, & Oetting, 1995. 
16 Antone, 2000; Carr-Stewart, 2001; Gouvernement du Canada, Ministère des affaires indiennes et du Nord 
Canada, 2002; Hampton, 1995; Hookinaw-Witt, 1998; Kawagley, 1999; National Indian Brotherhood / 
Assembly of First Nations, 1972; Ryan, 1996. 
17 Antone, 2000; Carr-Stewart, 2001; Gouvernement du Canada, Ministère des affaires indiennes et du Nord 
Canada, 2002; Hampton, 1995; Hookinaw-Witt, 1998; Kawagley, 1999; Ryan, 1996. 
18 Office of the United Nations High Commissioner for Human Rights, 2000. 
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Indigenous peoples have the right to have the dignity and diversity of their 

cultures, traditions, histories and aspirations appropriately reflected in all 

forms of education and public information.  

 

Along the same lines, teaching a First Nation language is not limited to certain technical 

aspects but also includes teaching a way of life and a philosophy19. In addition, a First Nation 

traditional curriculum cannot be learned only in books or within the four walls of a 

conventional classroom20. 

 

Other articles underline their rights to participate in the political process that influences their 

living conditions, as well as the government’s obligation to consult First Nations before 

legislating on that which concerns them. 

 

5. Conclusion 

 

It is in light of the information presented here that we analyze the reference made to First 

Nations’ accessibility to post-secondary education in the Commission’s document. What the 

current situation suggests goes beyond the simple improvement of geographic accessibility to 

educational services. Insofar as current statistics are truly “unacceptable” in the eyes of the 

commissioners (as they are for Indian and Northern Affairs, Canada), it is clear that the 

Commission and the various levels of government will have to take a firm position and 

transform their commitment into concrete actions. With this in mind, here are a few 

recommendations: 

 

• Before producing a final report, the Commission should consult directly and actively 

with First Nations decision-making bodies; 

• That First Nation representatives be involved in the discussions, decisions, processes, 

and actions aimed at modifying the current educational device in favour of a larger 

First Nation presence in post-graduate studies; 

• That the actions carried out reflect a global vision of indigenous realities, that they 

consider education as being part of a wider social, economic, cultural, and political 

                                                
19 Oakes, & Riewe, 1997. 
20 Larose, 1991. 
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system, and that they focus on a group of factors, educational and others, which can 

affect academic perseverance and achievement; 

• Following this line of thought, that the actions also reflect an interdisciplinary 

discussion involving professionals from the fields of education, health, social services, 

as well as First Nation political representatives; 

• That a larger place be allotted to indigenous languages and cultures in post-secondary 

education; 

• That more control be given to First Nations decision-making bodies concerning 

operations management of education designed for their communities. 

 

We hope that our position will be seriously considered during the elaboration of the final 

report and that the issue of First Nations education will see concrete actions and a real 

commitment from the governing bodies. 



 9

 
References 
 

Adetula, L. (1990).  Language Factor: Does it Affect Children’s Performance on Word 
Problems?  Educational Studies in Mathematics, 21 (4), 351-365. 

 
American Indian Society for Engineering and Sciences (1994).  Educating American 

Indian/Alaska Native Elementary and Secondary Students: Guidelines for Mathematics, 
Science and Technology Programs.  Proceedings of the American Indian Society for 
Engineering and Sciences Conference (Boulder, CO, May 19-22, 1994). 

 
Antone, E. M. (2000).  Empowering Aboriginal Voice in Aboriginal Education.  

Canadian Journal of Native Education, 24 (2), 92-101. 
 
Battiste, M., Bell, L., & Findlay, L. M. (2002).  Decolonizing Education in Canadian 

Universities: An Interdisciplinary, International, Indigenous Research Project.  Canadian 
Journal of Native Education, 26 (2), 82-95. 

 
Bazylak, D. (2002).  Journeys to Success: Perceptions of Five Female Aboriginal High 

School Graduates.  Canadian Journal of Native Education, 26 (2), 134-151. 
 
Berger, A. (1994).  The Education of Canadian Indians: An In-Depth Study of Nine 

Families.  Alberta Journal of Educational Research, 40 (4), 448-456. 
 
Bourque, J. (2004).  Éducation et culture: l’impact des stratégies d’acculturation 

psychologique sur la résilience scolaire de jeunes Innus.  Unpublished Ph. D. thesis. 
Sherbrooke, QC: Université de Sherbrooke. 

 
Bourque, J., & Larose, F. (2006).  Impacts de l’acculturation sur la scolarisation de 

jeunes Innus.  Brock Education, 15 (2), 14-28. 
 
Brod, R. L., & McQuiston, J. M. (1997).  The American Indian Linguistic Minority: 

Social and Cultural Outcomes of Monolingual Education.  American Indian Culture and 
Research Journal, 21 (4), 125-159. 

 
Canabal, M. E. (1995).  Native Americans in Higher education.  College Student 

Journal, 29 (4), 455-457. 
 
Carr-Stewart, S. (2001).  A Treaty Right to Education.  Canadian Journal of Education, 

26 (2), 125-143. 
 
Charest, P. (1992).  La prise en charge donne-t-elle du pouvoir? L’exemple des 

Atikamekw et des Montagnais.  Anthropologie et sociétés, 16 (3), 55-76. 
 
Clarkson, P. (1992).  Language and Mathematics: A Comparison of Bilingual and 

Monolingual Students of Mathematics.  Educational Studies in Mathematics, 23 (4), 417-429. 
 
Commission sur l’éducation postsecondaire au Nouveau-Brunswick (2007).  Document 

de réflexion.  Fredericton, NB: Commission sur l’éducation postsecondaire. 
 



 10

Cummins, J. (1997).  Minority Status and Schooling in Canada.  Anthropology & 
Education Quarterly, 28 (3), 411-430. 

 
Cummins, J. R. C., Ireland, M., Resnick, M. D., & Blum, R. W. (1999).  Correlates of 

Physical and Emotional Health among Native American Adolescents.  Journal of Adolescent 
Health, 24 (1), 38-44. 

 
Davison, D., & Miller, K. (1998).  An Ethnoscience Approach to Curriculum Issues for 

American Indian Students.  School, Science and Mathematics, 98 (5), 260-265. 
 
Deyhle, D., & Swisher, K. (1997).  Research in American Indian and Alaska Native 

Education: From Assimilation to Self-Determination.  Review of Research in Education, 22, 
113-194. 

 
Douglas, A. S. (1994).  Recontextualizing Schooling within an Inuit Community.  

Canadian Journal of Education, 19 (2), 154-164. 
 
Fisher, P. A., Storck, M., & Bacon, J. G. (1999).  In the Eye of the Beholder: Risk and 

Protective Factors in Rural American Indian and Caucasian Adolescents.  American Journal 
of Orthopsychiatry, 69 (3), 294-304. 

 
Gibson, M. A. (1997).  Complicating the Immigrant/Involuntary Minority Typology.  

Anthropology & Education Quarterly, 28 (3), 431-454. 
 
Goddard, J. T., & Foster, R. Y. (2002).  Adapting to Diversity: Where Cultures Collide 

–Educational Issues in Northern Alberta.  Canadian Journal of Education, 27 (1), 1-20. 
 
Gouvernement du Canada, ministère des Affaires Indiennes et du Nord Canada (2007).  

Registered Indian Population by Sex and Residence.  Ottawa, ON: Gouvernement du Canada. 
 
Gouvernement du Canada, ministère des Affaires Indiennes et du Nord Canada (2002).  

Nos enfants –gardiens du savoir sacré.  Rapport final du groupe de travail du ministère sur 
l’éducation.  Ottawa, ON: Gouvernement du Canada. 

 
Grantham-Campbell, M. (1998).  It’s Okay to Be Native: Alaska Native Cultural 

Strategies in Urban and School Settings.  American Indian Culture and Research journal, 22 
(4), 385-405. 

 
Hampton, E. (1995).  Towards a Redefinition of Indian Education.  In M. Battiste and J. 

Barman (Eds.), First Nations Education in Canada: The Circle Unfolds, pp. 1-46.  
Vancouver, BC: UBC Press. 

 
Haut commissariat des Nations Unies aux droits de l’Homme (2000).  Projet de 

Déclaration des Nations Unies sur les droits des peuples autochtones.  Genève, Suisse : Haut 
commissariat des Nations Unies aux droits de l’Homme. 

 
Hobfoll, S. E., Bansal, A., Schurg, R., Young, S., Pierce, C. A., Hobfoll, I., & Johnson, 

R. (2002).  The Impact of Perceived Child Physical and Sexual Abuse History on Native 
American Women’s Psychological Well-Being and AIDS Risk.  Journal of Consulting and 
Clinical Psychology, 70 (1), 252-257. 



 11

 
Hobfoll, S. E., Jackson, A., Hobfoll, I., Pierce, C. A., & Young, S. (2002).  The Impact 

of Communal-Mastery versus Self-Mastery on Emotional Outcomes during Stressful 
Conditions: A Prospective Study of Native-American Women.  American Journal of 
Community Psychology, 30 (6), 853-871. 

 
Hookinaw-Witt, J. (1998).  Any Changes since Residential School?  Canadian Journal 

of native Education, 22 (1), 159-170. 
 
James, K., Chavez, E., Beauvais, F., Edwards, R., & Oetting, G. (1995).  School 

Achievement and Dropout among Anglo and Indian Females and Males: A Comparative 
Examination.  American Indian Culture and Research Journal, 19 (3), 181-206. 

 
Kawagley, A. O. (1999).  Alaska Native Education: History and Adaptation in the New 

Millenium.  Journal of American Indian Education, 39 (1), 31-51. 
 
Kirmayer, L. J., Boothroyd, L. J., Tanner, A., Adelson, N., & Robinson, E. (2000).  

Psychological Distress among the Cree of James Bay.  Transcultural Psychiatry, 37 (1), 35-
56. 

 
Lafortune, L., Mongeau, P., Pallascio, R., & Allaire, R. (1995).  Observer la 

métacognition des Inuit.  Revue de l’Association pour la recherche qualitative, 14 (Fall), 25-
36. 

 
Laquer, B. (1998).  The Nee-Kon Project: Designing and Implementing Prevention 

Strategies for Young Native American Children.  Drugs and Society, 12 (1-2), 23-37. 
 
Larose, F. (1991). Learning Process and Knowledge Transfer in a Native Bush-Oriented 

Society: Implications for Schooling. Canadian Journal of Native Education, 18 (1), 88-89. 
 
Larose, F. (1989).  L’environnement des réserves indiennes est-il pathogène?  Revue 

québécoise de psychologie, 10 (1), 31-44. 
 
Larose, F. (1988).  Éducation indienne au Québec et prise en charge scolaire : De 

l’assimilation à la souveraineté économique et culturelle.  Unpublished Ph. D. thesis.  
Genève, SW: Université de Genève. 

 
Larose, F. (1984).  Du passif à l’actif.  L’Amérindien et l’école au Québec.  Recherches 

amérindiennes au Québec, 14 (4), 66-71. 
 
Machamer, A. M., & Gruber, E. (1998).  Secondary School, Family, and Educational 

Risk: Comparing American Indian Adolescents and their Peers.  Journal of educational 
Research, 91 (6), 357-369. 

 
Montgomery, D., Miville, M. L., Winterowd, C. Jeffries, B., & Baysden, M. F. (2000).  

American Indian College Students: An Exploration into Resiliency Factors Revealed Through 
Personal Stories.  Cultural Diversity and Ethnic Minority Psychology, 6 (4), 387-398. 

 



 12

National Indian Brotherood / Assembly of First Nations (1972).  Indian Control of 
Indian Education.  Policy Paper Presented to the Minister of Indian Affairs and Northern 
Development.  Ottawa, ON: Assembly of First Nations. 

 
Oakes, J., & Riewe, R. (1997). Culture, Economy and Ecology: Case Studies from the 

Circumpolar Region. Millbrook, ON: The Cider Press. 
 
Ogbu, J. U. (1994a).  Racial Stratification and Education in the United States: Why 

Inequality Persists.  Teachers College Record, 96 (2), 264-298. 
 
Ogbu, J. U. (1994b).  Understanding Cultural Diversity and Learning. Journal for the 

Education of the Gifted, 17 (4), 354-383. 
 
Ogbu, J. U. (1991).  Minority Coping Responses and School Experience.  Journal of 

Psychohistory, 18 (4), 433-456. 
 
Ogbu, J. U. (1990a).  Minority Education in Comparative Perspective.  Journal of Negro 

Education, 59 (1), 45-57. 
 
Ogbu, J. U. (1990b).  Racial Stratification and Education.  In G. E. Thomas (Ed.), U.S. 

Race Relations in the 1980’s and 1990’s: Challenges and Alternatives, pp. 3-34.  New York, 
NY: Hemiphere. 

 
Ogbu, J. U. (1990c).  Overcoming Racial Barriers to Equal Access.  In J. I. Goodlad and 

P. Keating (Eds.), Access to Knowledge.  An Agenda for our Nation’s Schools, pp. 59-89, 
New York, NY: College Entrance Examination Board. 

 
Ogbu, J. U. (1988a).  Culture, Development and Education.  In A. D. Pellegrini (Ed.), 

Psychological Bases for Early Education, pp. 245-273.  Chichester, UK: John Wiley & Sons 
Ltd. 

 
Ogbu, J. U. (1988b).  Diversity and Equity in Public Education: Community Forces and 

Minority School Adjustment and Performance.  In R. Haskins and D. MacRae (Eds.), Policies 
for America’s Public Schools: Teachers, Equity, and Indicators, pp. 127-170.  Norwood, UK: 
Ablex. 

 
Ogbu, J. U. (1987).  Variability in Minority Responses to Schooling: Nonimmigrants vs. 

Immigrants.  In G. Spindler and L. Spindler (Eds.), Interpretive Ethnology of Education: At 
Home and Abroad, pp. 255-280.  Hillsdale, NJ: L. Erlbaum Associates. 

 
Ogbu, J. U., & Simons, H. D. (1998).  Voluntary and Involuntary Minorities: Cultural-

Ecological Theory of School Performance with some Implications for Education.  
Anthropology & Education Quarterly, 29 (2), 155-188. 

 
Prater, G., Rezzonico, A., Pyron, R., Chischille, J., Arthur, V., & Yellowhair, B. (1995).  

Effective Teachers: Perceptions of Native American Students in Rural Areas.  In Reaching to 
the Future: Boldly Facing Challenges in Rural Communities.  Conference proceedings of the 
American Council on Rural Special Education (Las Vegas, NE, March 15-18, 1995), pp. 358-
361. 

 



 13

Perley, D. G. (1993).  Aboriginal Education in Canada as Internal Colonialism.  
Canadian Journal of Native education, 20 (1), 118-128. 

 
Preston, V. (1991).  Mathematics and Science Curricula in Elementary and Secondary 

Education for American Indian and Alaska Native Students.  Washington, DC: Department of 
education, Indian Nations at Risk Task Force. 

 
Rasmussen, D. (2000). La société Inuit menacée de dissolution par l’école et l’argent, le 

mythe de l’éducation Inuit pour les tirer de l’« enfance primitive » et les mener à l’âge adulte 
économique. INTERculture, (139), 1-64. 

 
Ryan, J. (1996).  Restructuring First Nations’ Education: Trust, Respect and 

Governance.  Journal of Canadian Studies, 31 (2), 115-132. 
 
Sandefur, G. D. (1998).  Race, Ethnicity, Families, and Education.  In H. I. McCubbin, 

E. A. Thompson, A. I. Thompson and J. E. Fromer (Eds.), Resiliency in Native American and 
Immigrant Families, pp. 49-70.  Thousand Oaks, CA: Sage. 

 
Sarrasin, R. (1994).  Bilinguisme et biculturalisme chez les Atikamekw.  Revue 

Canadienne de l’éducation, 19 (2), 165-181. 
 
Sloane-Seale, A. (2003).  Transitional Barriers for Aboriginal Post-Secondary Students 

in Manitoba: Implications for Access to Education.  Canadian and International Education, 
32 (1), 45-76. 

 
Statistiques Canada (2007).  Profil des communautés.  Données du recensement de 

2001. Online at URL http://www.statcan.ca/start_f.html, consulted in April 2007. 
 
Waller, M. A., Okamoto, S. K., Hankerson, A. A., Hibbeler, T., Hibbeler, P., McIntyre, 

P., & McAllen-Walker, R. (2002).  The Hoop of Learning: A Holistic, Multisystemic Model 
for Facilitating Educational Resilience among Indigenous Students.  Journal of Sociology and 
Social Welfare, 29 (1), 97-116. 

 
Whitbeck, L. B., Hoyt, D. R., McMorris, B. J., Chen, X., & Stubben, J. D. (2001).  

Perceived Discrimination and Early Substance Abuse among American Indian Children.  
Journal of Health and Social Behavior, 42 (December), 405-424. 


